
 

Key Information 
School Solent Infant and 

Junior Schools 
Type Primary – separate infant and 

junior schools with joint 
leadership. 

Area Portsmouth Structure 3 form entry schools with a PAN 
of 630 combined. 

Solent Hub Support 
Programme Mastery Readiness programme – year one of the teaching for mastery journey. 

Lead Pippa Andrews 

Hub 
support 
provided to 
the school: 

• Half termly visits from work group lead to work with leaders and teachers to support 
with 
o identifying key priorities, 
o action planning and review,  
o monitoring and evaluation,  
o delivering CPD – staff meetings on task design 

In addition, email communications with the school were always open and enabled 
leaders to seek advice and guidance and provide feedback on resources and progress. 

• Training sessions, alongside another 6 schools in a group of local schools 
participating in the programme. These covered: 
o Developing a shared vision and culture across the school 
o A focus on understanding growth mindsets of staff and pupils 
o Model lessons and discussions around the key elements of mastery 
o The importance of effective mathematical language 
o How to support and challenge within a mastery classroom including providing 

challenge for all and opportunities for GDS 

• Gap tasks focused on school-based research and work were set at each session 
 

School actions 

Senior 
Leaders 

• Head of School and maths (mastery) lead from each school identified to participate in 
programme; all release for training and visits supported. A TLR was created for one 
teacher to take on the role of mastery lead. 

• Mastery Readiness programme and aims included in SIPs and subject action plans 
for the academic year 

• Met with work group lead to plan each term’s actions and dates and fully supported 
the work of the maths leaders.  
 

Maths 
leaders 

With the support of Head of schools and Executive Head teacher 

• Wrote a maths schools vision for the year and entire teaching for mastery journey 

• Contributed to the development and frequent review of the year’s action plan 

• Reflected on training sessions and visits, using vison and action plan, carried out a 
series of actions in school. These included: 
o Completion of all gap tasks set during training 
o Reading all research and resources made available during training sessions and 

disseminating key points to staff as part of staff meeting time. 
o Shared key points from programme training sessions, including model lesson, 

with staff during staff meeting time.  
o Changing the structure of maths set organisation in year 6 from 4 way 

differentiated sets to 3 parallel sets with a small number of lower attainers 
remaining in a support group.  

o Initial trial of fluency sessions in addition to maths lessons in year 6 before rolling 
it out across whole key stage.  

o Worked with work group lead to carry out work scrutiny and contribute to 
planning CPD. 

o Supported teachers following staff training providing advice and feedback as 
needed and seeking clarification from senior leaders and work group lead when 
appropriate. 



 

Impact and feedback 

Leaders • Year 6 class structure enables challenge for all without ceiling point for children 
previously in sets. 

• Fluency sessions are proving successful with children and teachers reporting 
improved recall and improved confidence as a result.  

• Staff have been open to all training and are motivated and engaged in support, 
appreciating the value of changes to task design and the reduced workload it has 
brought.  

• Evidence in books of reduction in heavily differentiated tasks with tasks now designed 
by teachers to be progressive so all children can access learning and have the 
opportunity to move through to challenge.  
 

Executive 
headteacher 

 

• Support from work group lead and work by leaders has made such a difference to the 
teaching of mathematics  

• Staff are energised and are adapting their view and vision of mathematics as a result 
of support from maths leads. There is a clear impact within school. 

• School are keen to maintain the momentum gained and continue into second year of 
programme.  
 

Ofsted Infant School (February 2020) Junior School (March 2020) 

Good: Learning in maths builds carefully on 
from what pupils know. Pupils learn skills and 
knowledge in a clear sequence, use 
mathematical vocabulary accurately and can 
explain their understanding and apply this to 
calculation and problem-solving activities. 

Good: The curriculum has been 
carefully organised so that pupils’ 
understanding builds over time. 
Teachers know the content of the 
curriculum well. Their effective use of 
subject-specific language is helping to 
expand pupils’ vocabulary. Pupils 
willingly share ideas without worrying if 
their answer is right and know they 
can learn from mistakes.  
 

Next steps 
 
Both schools will be moving into the second year of the Teacher for Mastery journey and joining TRG 
(teacher research groups) in order to develop the practice of two teachers per school and continue to 
disseminate and lead progress across the schools.  
 

 


